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Mentoring Practice: CO-TEACHING 
 
What is this practice? 
Co-teaching refers to intentionally sharing teaching responsibilities with your TC, where you both 
play active roles in instruction during the same lesson. There are several possible arrangements that 
we discuss below. Over the course of the year, mentors can use co-teaching to help TCs take on 
more and different responsibilities for face-to-face instruction.  
 
Why is it important?  
Co-teaching can support TC learning over a period of months. It 
enables the TC to start experimenting with different teaching 
roles without yet having the full responsibility for teaching. This 
practice is good for young learners too—two adults working 
together in the classroom can keep students more engaged and 
meet the needs of more students by offering support for lesson 
activities and more individualized teacher attention.  
 
Tips for doing this practice effectively 
There are numerous possible arrangements for co-teaching that we review below, which can be 
used at different times depending on the nature of the lesson, student needs, and the co-teachers’ 
comfort together. Here, we refer to both TCs and mentors as “teachers.” 
 
Arrangement 1: One Teaches, One Observes 
One teacher delivers the lesson while the second observes students or observes the co-teacher with 
a specific focus in mind. Decide together how to focus observations. It is most informative to 
debrief later, using some data that the observer collected rather than relying on general 
impressions. 

• Tip: This arrangement becomes co-teaching, 
rather than modeling the work of teaching, when 
teachers enact a lesson they both contributed to 
and intentionally switch roles (with flexibility to 
adapt aspects of instruction, ideally as part of a 
short debrief) between classes. Alternating the 
teaching of a co-planned lesson, with the mentor 
teaching 1st, 3rd, and 5th periods and the TC 
teaching 2nd and 4th periods (or flipped, with the 
TC starting the day), has worked well with 
previous mentor-TC partners. 

 
Arrangement 2: One Teaches, One Circulates  
In this arrangement, while one teacher has the instructional lead, the second teacher assists by 
moving around the room supporting and formatively assessing students. The second teacher may 
interject during the lesson to clarify, restate, reinforce, or be the “voice” for the students when they 
don’t understand.  

[When TCs] have another chance 
to try the lesson…that’s where I 
start to feel like I see success 
because we talk about what it is 
that they wanted to change. I 
can reference something that 
they’ve seen me do… and then 
‘you go back and try it.’ 

Mentor, 2018 
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Arrangement 3: Team Teaching  
Both teachers share instructional responsibility, are free to interject during the lesson (if both agree 
ahead of time that this is appropriate), and may assist students and answer questions. In this 
arrangement, there should be agreement at least one day prior to the lesson on what parts of the 
lesson the TC will lead. Here are some examples of lesson elements that a TC could take the lead 
on:  

• Running a brief warm up activity 
• Providing instructions for an activity 
• Framing an activity, describing its purpose and expectations for students 
• Circulating during small group work to elicit student thinking or press for reasoning 
• Facilitating a whole class discussion 
• Organizing how students will use materials 
• Being in charge of management issues 

 
Less helpful: Observe and Mimic 
Another common approach to introducing TCs to an active instructional role involves a mentor 
teaching a lesson early in the day, the TC watching, and then the TC copying exactly what mentor 
did in the next period. This can be a way for TCs to try out teaching practices and gain experience 
in front of the class, but there are limitations.  
 
The primary challenge with this model is that the TC is teaching someone else’s lesson (the 
mentor’s), so they are often unsure of the overall goals for the lesson or how the parts of the lesson 
are supposed to cohere together to support learning. Also, if they were not involved in planning 
the lesson, the TC is much less able to make modifications when students are confused, when they 
bring up new provocative ideas, or when activities don’t “go right.”  
 
Where to start? 
Co-teaching can start off early in the year, perhaps after a couple weeks of observing the mentor in 
action and debriefing the kinds of strategies used and how students responded. By mid-
September, TCs can begin co-teaching by taking responsibility for parts of lessons that they feel 
most comfortable with.  
 
Summing up 
• Right from the start of the school year, TCs can prepare for face-to-face teaching in the 

classroom by becoming aware of how your planning decisions play out with students 
• Decide on a co-teaching approach that helps the TC learn best, knowing this will likely shift and 

need to be re-negotiated over time 
• Consider alternating who takes the lead during the day or having the mentor teach a lesson the 

TC has planned—both help the novice see variations on what was planned and how 
modifications can be made during or between classes  

• Use “Observe and Mimic” only sparingly  


